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L | _"Pl;éface

‘ Huw 10 defm& the rclauonshnps between fluency and- shape and betwecn

fluency and correctness is a difficult problem for tedchers of composition.
Inthis publication; Marlene Griffith descnbes these evolvmb relationships -
in the work of- three bc,;:,mnm;, writers who énrolled in the Writing Center

at L.mey Callege. a campus of the Peralta Community College District.
These three writers—Grace, Doretha, and Huey— have much to teach us, -
-and Marlene Griffith is-an experienced guide’ who helps us understand.

Her insights are a verg important wntrlbutnon to our undcrstandmg, of
the wrmng, process. : -

¢

. S . James Gray, Director -
B ' 'Bay Area Writing Project _
D : University of California. Berkeley
‘. . : . .

-




.. say and reads in order to understand or help the writer find what he/she

- Well. Each
. ferent set _
T hurs&t‘\" evenings, and-none had much time for schoolw«uk outside the -

\ o v

Fou THE lexpwlecru WRITER it -is lmportant first to deve’lop fluency. '

" then to move from’ (luency to shape to.correctness. To help and not hinder
this process, the strategic pldce of the teacher/reader is bétween the

swriter and the piece of paper as partner, not between the. piece of paper’
- and a presumed audlence‘as critic. By fluency, I mean the ability to write
down one’s observations or thoughts or feelings, .to think out loud on

paper* By shape, | mean structure, form, organization, whether this be
of the pleee as'a whole, of a paragraph, or of a sentence; it includes sen-
tence patterns and paragraph development. By correctness. I mean-such

" things as spelling and punctuatjon, the use of -tRe “s” and the apostrophe.
I am not. sug,gestm;, an absolutg separation of these categories; one can -
talk about paragraphing or oggani i tion, about the difference between -
“while” and “because,” about periods of spellmg depending upon context © -
_and need. T am su;,g,estmg that fluency'is an_essential prerequnsnte to
writing, and that to help develop|fluency, the teacher/reader needs -

initially to sit with the wkiter, on that $ide of the paper, to be a partrier, not

he/she really does not understand what is. being said or is left hanging.
In other words. the teacher/reader is interested in:what .the writer has to

has to say. This-is our first function when workmg wnth mexperlenced
writers. . . : \

Most of what. l say, here [ have learned from my students at Laney -

College. I‘;my of whom returned to school as adults’ who had - rarely,
perhaps n@ver. "written™ before. _Grace. Doretha and Huey, whose work

LY

a judge. to ask for more detail, explanation, and information only when

| use as examples in the’ followmg, pages, came to our Writing Center,

where students ‘could write und tutors could read and we could talk to
each other, asyally working on a one-to-one basis. I know their work well
and 1 prm‘ it here because it illustratés common problenis_ of the inex-

. perienced writer. The general principles of what'i iy described in the follow-
"m;, pa;,es can be dddpted to cldssroom or small group sntuatlons. 7.

however, brou;,ht a very different set of obstacles and a dif-_

Theg wdl] of the following three students were similar: o write easlly and -
of short-range g,odls They came for a three-hour class,on

classrodym. .
i . )
. < <o o
o _ .

L U

- *Itis a phase glmc to what James ‘Britton desutbcs as the expressive modc. Janet Emtg
us the reflexive. )




*

‘"

E 4

Grace. a- handsome woman’ in her thirties,. works in a convalescent
hospital ard is hoping to enter ‘the Licensed Vocatianal Nursing program.
‘Asked what she. hoped to accomplish at the. Writing Center, she wrote,

"How to take notes to spell and build a. better vocabulary.™ The first
) evening she repeated that she wanted to.work on spellln&, and punetuatron _
) Here is her first-writing, a letter of introduction:* -
¢ My name i ('} race H H

*

. o I like to-use as'a middle nime my
madcn name whichis H._ .
1 work{@s a Nursees Arde in Walnut
' Creel\ At John Muir Huspntal located
' ‘1 on Ygnacio- Valley Rd.
Ive worked the Pediatric Unite for
Twelve years. located on the 7th {loor. Lo
My gole is to obtain my L.V.N. Licens. . .- s
At this point. [ feel | have some ' o
problms. On-Oct 10th Im schedule
to go on a Toure to Iseral.
- My daughter-and myself or |
have ben planning for months.
I'm gettingtvery excited the
time is aproaching very rapidly _
_ to travle through the Holy Land
W have alway been my desire. '
* -+ lwillleave Oakland via World air Way Oet 10th
.. - there wrll be apperoxemy 220 other passang,ers ‘ _
L - We will arrive in Tele-Vive - o o
' , the following day. where we will spent the
mg,ht at the Sharon Hotel
Njter talking ‘with a tutor, Grace wrote a second version that evening,
ivcluding essentially the same material, but more connected. and indented R
to show three paragraphs. Lines four through six, for example, are com- _
_ bined to read “I work in Walnut Creek as a Nurses Aide at John Muir -
L Memorial Hospital located on Ygnacio Valley Rd." Line-ten. "At thns point .
I feel 1 have some problems.” is turned into an lmag,e thoug,h perhaps a
fdmllldf one, that begins this parag,raph

At this point I feel I am wedged
* between the rock and the hard place
I will be leaving the class’ the

first week in Oct _M-y daughter

*All student work is printed as it was written, including the indentations.

'l




"+ and my-self will tour Israel A L
four fourteen days. | am getting - . e
.very éxcited about-my trip ‘ ' '
~ time is rapitly approaching ‘jam t"‘

- looking fordward#to touring the
- Holy Land. We are shcedule to oL .
‘leave Oakland Oct.10, 77 via World--. - ..~~~ 7~ =«
~ Air Way. Will arrive in Jerusalem - - o

the following day there we will stay :
. at'the Holy Land Hotel. We'll visit the .
* .Dead Sea where the Scrolls were written, and
"~ walk the shower of Sea of Galile€, too Mount
Olive, visit Jericho the oldest city in R -
world, and most all I will visit the tomb o
where Jesus;laid. ) '
’ —_
thl helped: Graut revise an initial list to whdt at ledsl tooked like a
three pdrqudph.pdper isn't at all clear. The first qvening of .a semester

is usually hectic and tutors are busy trying to get/students started. The

- tutor who read Graws first wersion may have asked formore detail. or

suggested divisions. or may just have -been impressed by all the informa- -
tion and thus béen encopraging. What is clear. is that Grace has notlons_
dhout sentence building and paragraphing which she can use. = - - _
"The scu)nd evening, she began to’'work with Susan, the tutor who was -
to work with her throughout the semester, and it emerged that one of -

Grace's looming obstacles-was a flood of. thoughts.. There were so many

that she found it hard to get even close to what she wanted to say or to’

follow dny one thought. She also had no confidence in herself. Susan

sugg,cslcd she do some writing at home, perhaps about the trip to-Israel,
. and noted. "We're going to work toward some security with orbdnlzallon
Y and sentences. T Grace’ appdrenlly followed Susan’s su;,g,estnon*

‘ For five years we been talking _ .
~ about going to the Holy Land  : ' _ .
~ every day 1 would tell my husband I would -~ - R
"1 want to go. oh how [ want to go. , ,
1 telt him 1 going do remodle the house.
" Redo the yard Buy me furniture. buy a - _ _
car, he just laug,h. and say you are always a _ .
. T
‘All stmlcnt work is kcpt ina lolder that also serves as a joint. and open record of the

senester'swork. We use the outside to recorduattendance. to note what the student’ hopes to

accomplish. is working on, plans to work on next, td comment-on past work, 1 print some of

the tutor’s folder entries along with Gracg's work so that the reader can_get a sense of the -

conversations thm prewded and followed the wntmgs
R o 3 L

QO 7 3
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91 year. old fqther lookmg after T 4Wo dogs 3
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-+ going to do somcthmg Now when are you

going to the Holy Land. for five years -
we have gone through this ritural;

- One. sunday- earyler in the year S R .'
1was sittin in Church whin the Minister

said this is your year 1.dont know who ke~

- was talkmg to but I felt the message was.

to me. he said God is going to

. bless you you will be able to do things
" this year you've wanted to do for a
+ long time and havent been able to do
“them just ask*him for what you want ©

and.start to planning, you dont have to
know where the money is coming from
just stdrtmgto pldnmng, '

~Now you understand the Blble say accordln;,

to (your faith pe. it unto you) thist Minister

* dosent know me; some day I hope to meet him
and tell him how 1 was msprred by his’ message
- to get back tothe point. L went home = - -
- and apk my husband-if he wanted to go

with me. he said so you on that kick again

* - [ said‘yes. well when are you going

l told him in Oct,. of course when’ ]

-he was in the Army he went to Euroup so he

said no if he would stay home and -

© - take carg Of the house 1 could take my. daughter
* but what nake you think you can go.

what are you going to use for money 1 said -

- the money will be there. when you tdke thdt o
“first step of fcuth '

-

I have wanted to go to school for a lonz, time
but'l work every day 1 get up in the morning
at five o'clock AM get home:after four PM L feit .
L just couldnt go toschool it would - ~

~ be too hard for. Im now going -~ - #

to school.three evening per week Tues, Wen, Th,

. I leave work com strait- to school

From:4:30 to 6:30 Tues, Th to Merritt the same day

from 7: 00 to 10:00 sometime I think | meet my self.
‘half way, .
‘wheh | see Road Runner [ think of myself

my time is really runming out, between
my home, job, classes checking in on my- .

+
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Tuter’s ful(ejerﬂ-entry"' .

. .lnd a, lrus(cd .1ud|cmc

.:Gface widte two pdbeb on Qeudmg, lo go to the Holy Land dnd the.
.hcuu life she's le.ndlng now with work; school home and pldns togo

- away. .

She has a nice ear for dldl()b sorl showed her how to use quolatlon marks,

both in a book and with het writing. We talked about the look of para-
graphs: she understands the idea. Sh feels like she skips around though,
that her thoughts go too fast and something comes. in later whén per-

' -h")s it bclonl_,cd carlier. Thls perhaps relates to note tdkmg we might

: "work on organization. _

¢ . ' . ’ A

Wha( seemed to be happening was that cach idea generdted another, -

cach detail g generated.another. so that Grace had clutter instead of fluency.
She felt burdened with too much to say.and a ‘need to say it all in one

wrltmt., 1O narrow, fmus .md develop any one idea suffluently seemed
' lmposslblc- '

“This was p.lrmul.lr{y truc af(er her return from Israel. where within a

ten-day period she hail seen. experienced. and thought about much that
was new.and different which we wanted to héar about. But she was oo
) dwarfed by the m.uerlal Shc felt—and was— out of control. The evening

she returned after her trip. Stsan -was ill. and | sug,z,vested she write her
a lettet and tell her about the many impressions. The tutor’s absénce
prnyukd a happy accident. The letter could touch on much that was hard
tororder and show many kmds of thinking: it gave GraCe a fdmllldr form

l

Dcai’.Susan L S
we :arrivcd'in"ls'rael'(ues afternoon '

. Oct 11, entering into another country is was
e only natural we had to go through ¢~ _
' - custon. so righ('.lw.lv . o e T

my daughter & I was h.lulcd into -
security.

.my daughter W.ng—SLdl'ed suff yonok

the Old saying where ignorent. is blisg”

‘Thad no idea. what was goingon ¢ e

“Security in Israle is very tight. =~ - - '

o [:»ery one we'had gotten to know on

*the flight was look on whe the hauled us o .

into the Security office. - e v
- the quéstion-began. S T o
For what did you come here’ ' : _
_ Who'did you come to see? . - .- . s
. .do you know any one here? o
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- wWe you with?. *.
- Are you Chathlic? _ -
No I'm not Catholic 1 am Pentecostal.

_ eyes cast Ar()und the room. what is lhdt"

“I'just want to visit the Holy Land
I began to give him ali of | my toui” oo .
paker or scequdld I kept shuvln&, them . I
in his hand. - : : o

he ‘said oh S0 many papers to read.

Now after all this we didnt even open-abag. -~ = - o |

Most of all. At thns time [ wish to tell you about
my mixed emotions about Fsrael out side ‘

. the Holy City.

there is a lot of tension between |
the Arabs. and Jews.
I find it very hard to under sthnd
why the are in const war withe each other
“the Isrealies say the Arabs took their land
the Arabs say thelsrealies took their _ _
land. 1 relise the has been goingon v«
for many generation and willgoon . . o .
~ for many more to come. S
Meny American Jewes have mnbredled ' . y
+in Israel. ' T 4
‘But boathe the lsrealnes and Ardbes - ’
gwe vou the impression the wou lik to - '
leave the area. they seem to be - K
feed up with politic with fighting
the will do mest any thing to  get away. .
being an out sider looking in
side you feel like they are in‘a
constration camp. :
We. visited a tirade school

o

" - very beautiful. the children live
~ there children with out parents; or [from broyn homesl
- or chntdren from very large family - :

.

- who cant afford te seng there chlldren to school.
Children go to schiiol for free

-dge fourteer (14) there after they have to [} o R ot

- pay so if the family cant afford send - :
_them lo school they dont get an edqucatlon _
Everyhon go into the Arm at the age of elg,hteen (18)
.But in the trad scheol ‘they are.

prepared for a job or college. - _ R N

what ever there decision may be




I will give. you:more deldll . o

: about'the school the the name- " " o v

* "', and whe it is supported by and | '
" jus why | feel the way T do about .
' meny things.you should also know

ab ,,t the warm, fnendy side. '

Tu(or $ older en(ry

Good re(urn paper. Tension in lsrael Hard to write about somelhmg,
, '_ you've just been through so m(ensely We talked for awhile. Grace
- will write some paragraph descrlptmns of the few of the pcople she *
met there who gave her impressions about the tension (o end off first - _

" - section. Then we will do a rewrite. Then a paper about the trade -
schools "next Lhapter '

: '-Therc is much material hcre for many different “pdpers To develop_'
the p()bSlhllltlc the tutor's response from this point- on was almost
“‘entirely to the. information. They first ‘talked about things in the létter
. that had piqued the interest of her reader; who wanted more detail, more
.information.. Grace mentioned tension; Susan asked to know specifics.
‘Fhis mu,ered conversation. Tension: was conveyed by people Agdm
Susan dsked to know specifics. :

The ncm writing gave -a great deal of specmc mformatlon on’ peopIe
(eru: hud met, but it.se¢émed to leave behind the idea Bf tension. Instead.
there ns a beginning z,enerahutbn about the difference between men

cand women in Israel~hidden. almost lost to the reader's eye, but there.
This w’rmm, (lz.,‘un looked chaotic. but it did not, as we had feared. lead
- Gracg back to the staccato, sometinies scrambled. presentation of - facts.
She-worked this St.umd Isrdel paper(followm;,) throu&,h (WO more versions
and;it became the steppmz., stone (o a main idea that surfaced.from her
owf experience, hecame focused and developed Itis all right. she learned.

haw promising. in ordér o follow dnolher lhd( seems (o be estdhhshmg
& stron“f ¢laim,  © . . '

(S'F;ice‘-é S'é(;i}nd lsrael paper:

" | became very freendly wnh dny number '
Ambs and Isrealies. - o : .
B - on one occasionsshall we call his name’ lsaac _ S
' igstated he had abrother'in the states he write -

P "t him but useing d dlfferem name. also - ¢
" he would fike to marrie a Arab girl but his parents
dis prov. on .mother ou.dsmn he stated he

'7111 ;

—y

to:leave behinda possible topic or idea, even if half started, no matter. -



. would jus leave to get away from it all.

- he also request of my daughter to invite
-.* him to_the States. he expressed the fact he. does
‘not like the Army. he want to ll‘e in peace.

‘his name Jacob. who ask to marrie him ‘ S
_ that he might be able to come to the states o . : o
.* " .while another well call him Joha, just ' - '
wanted to talk about the affaires between the .
Arabs & Isrellies. . ’ - P
I also met a young lady very frlendly . ' S
I ask her for her address she appeared to :
‘be a little heaseatd to give it to me - oY
. an older woman spoke up to say you '
have the address at head quarter
1 find meny of the female very -
supercilious and some what a little vindictive.

. the male i§ very out going while the female o
~is inclined to maintanc troudition. * E e
. """ Fhe children are very warm & friendly meny of . '
~ them hyve éxperanced a hfe out sjde the shelted ool N

14

C-area. oL B

; one c»cnmg, after a long day of touring lsrdel my
~ daughter and [ was goirig out to dinner.
. we met this hansom young Isrealie -~ =~ = . &
“guy about 26 years old Shdlqm' ~ '
Shalom! we replied as to say hello a beautlful
evening. My name is Isaac. .what i# you name”
: bedutiful lady’ he ask. Pinkie my daughter®
o stated May | see you to night he ask?
- My daughter.said Call me later. :
Are you. Americana? yes my daughter -
replied. oh [ have a brother in ihe States!
~quite unlack the average: young American
" he also.wanted: to get to know her Mother dlso
so later that evening he call. for a visit. .- A
“he had-us in sucthes all evening. RO
. he wanted to read my ddughter palm
why do you let her have so meny boyiriends? "R
You are véry unstable he said to Pinkie - -
‘you must make up you mind. '- S e e
" weé laughed. g N 2
then he explamed to ushow the young girls '
- go to get there palms red. from the fortune teller. _ .
and how théy tell them all the things -~ # TV e gk
‘he told her you gomg to. hve a {ong time o ST

-
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U ‘thiey- must thmk god is erhey. . G0

. .-".-' : m Ldlk about . . S

._ lhls prll’ll(.uldl"ild{?d it \Nasn[ that

t o S N Ly __‘ .l_
. _youz[e Ldmg to meet a handsom yoqn&, man any get
., : marriedl- sw they go off and marrie the fistyoung. - v
."mun'the mcet gnd most of the tlme it turn out to be . .. v
© agreat mistake. © o SRR
Lo make points he got of on Reh&,lon Co ' T
"¢ . " and his pargnts. he use to ¥ Religious, - = * .+ v e
L bqt‘naw 1 dom know he stated od must Iqr&,et " .

- Well my p.t\rents do. what ever -they want

then before

' '_ the Sahbdth they go mruvek ihe'ﬁut thetrllttle “ S _' , v

b lbarrctt on the;r head. any go to the Synguobuy - “

\” oL - ; .
mlovek iS4 type of huth they .ta!se R
. 10 th:anse thelr bOUl : Y I

v

Loed

' .:-‘[ thlnk hé for got hls problems for a whlle he R .,.'

E rcallytseem o be well relax: hejukt opencd‘up and . ERT i b

tttlkcd about meny thmgs we redlly dtdnt eXpect hlm e .

¢.l
Q PR
.
K ‘. 1, -
. .-‘-

L . __:‘:- S e

,.-: -

how dnfferent the lsraeli men dre from thre women, and <his led Susdn ot ;
ondy to askfor mofe: butalso to’ sugz,est comparisan as a form io deal’ wnth

g-needed to “teach” the form: wé-.
nccdul to Vshow \(;r‘uc the form (0 fit her Lontenf to help her &,et o her :

'..nmtenal i ' . Sl

' _wmr, (abgrcssnc) while the women are.very reserved and. -maintain tradi-

_ -and Grace took averythlng, 2
“home ta work on.it. She thcn wrote her fmdl pdp(‘.r on israel: - .

el whllc the womnien seem more rcserved

R

Aftcr dnnthcr version of thns paper that bez,ms “The men in Isracl out

‘tion.™ tutor and student ‘talked, an oufline.”

..‘. L , - . . . o .-_._‘

Ihe mcn is lsrael‘portr‘ut al.,g,rtssweness R

Sand; mamtam traémon T

o My daur,hter Pinkic beutme very frnendly_. B o,
*" with any number- of young Israelimen - © L. T
and I found them to be very, dg,g,rcséwe A
as vell as couraceous. - A ' __“"_ o
on ohe occasion after visiting wfth a .o
young man name lsaac for not mare thaq : )
¢ anhourwithout any remorse he ask her
" to become his: wnfe and dsked me for my
hfc\smg ' : 7
e lon amth.ermcaslon whnle\m conversation .’

wnth Heim for only short period of time
¢

o, .o Ay L . L !

e : UL e

-"ln wnvcrsatmn (mme heerhcd to come baok to her g 5eneraluduon about *




.- -he assured me of his cdpabihty of glvmg_,, e L _
- my-daughter a rich and full life, and his oL e
I price to me woulc‘iobe thirty camlcs' Althoug,h In o
1 had no msn&ht at as Yo how. [ mlg,ht aboard -

“the plane with thirty camles mstedd‘df one.

- daughter. - o
e - The Israeli women are very' e o w
quiet, & modest and, appear te be mrested s
" in Israeli men only they seemto - - . T
~ stay within their own nitch and S - e !
_ they feel yery strong about Religious .~ : - o °
. traditions they are good home makers S
. and maintain traditional customs BN
Rachel the Wife of Jacob diedin. . . » L
+ child birth, and until this ddy the R ¥

young women with child visit the Tomb
of Richel they weep, and pray toMether
Rach el that they may blrth a normal hedlthy
child. -
<.+~ The one ou‘tst‘mdmg qudllty seemingly.
" possessed By both the.Israeli men, and women,
" is thejr profound'honestx. and sincerity.

L4
-~ -

‘wu

Ver'«uon two hdd a possnble topic sentence, whlch Grace put in lead .-

position in vérsion three; version four has a topic s&ntence and conclusion,
~..%and what is between sticks to the focus. Grace had found an idea she
+ wanted, pruhdbly needed. to develop, and the papers reveal her increasing
. ability to focus and select. This work was followed by a .poem, and from
that point on, -every one of Grace’s . writings had a clearly announced
opening, often detailed development, shdrpemng focus The’ process had

not been easy but'it seemed that -once Grdce ondered ome she worked .

out hegefirst “topic sentence” from her owp material and her own feed.
all her subsequent writing had structure (shape) I am wary of generaliza-

tions, but it was almost as if she were no Ion;,er able not to order. Some- -
thing had been mastered. . .« .

The-poem is of ‘interest-here.” After the final Israel paper, Susan had
nggested ‘a character descnptlon or a work piece or a holiday piece
(comparison) perhaps.” Grace elected to compare, but in a poem..

— . ‘-‘Think Back™ -
"Think Back -
-y To America in the ddys of Old - T
"' . When All of Gods Children g o
Did as they werg told, " '




: |.:!-'

. ';-}'

_‘.“. ’ P . . V' o -
SN . . o o
. .  Back tgthe times when in the schools -
. How we all abided by the getden Ruiles,
/ ‘ Back, to when we bowed our heads
“To say a prayer,
To thank our God for even the: L
Birds in the Air.. . : : A -

‘Back to the time, " - | /
When the' Church was in touch

And the Preaeher«dldnt use boose
« Or drugs asa crutch v

g When Homo and ,Bisexuals . A A

»  with shame..would hide ) S . '
.+ and now they're parading ' : - - . T, ' .
The street-with Pride. - B

_ - Back upon the Court House Squear. -

- A twenty food decorated three: would: be there

; Now the say in Bakersfield town,. _
no Christmas orniments on ¢tounty ground” - -

- Back to the days - - _ > CoLt
They were oh so sweet '
‘Remember singing, Chnstm&; Carols -
~ With out fear in the stregt?

\| . t

- Thinking Back, . %‘ . . o
' . Looking Back, N ST
on the memoriés of my mind ' B
If onlyT could turn Back, - L ’
The _ -
% Sands '
of : Co - _ . R

Time. Y ' ' .

Why did Grace choose to write a poem at thl(pomt" My guess is that

enre and the rhyme. but she writes long and coherent sentences in paraﬂel

em does umvey a feelmg,. but it is also a stringing together of cllches.
.- Grace has shown again that she knows about struetures; she has
showm in the past writings that she absorbs vivid impression, is a keen

observer, puzzles, ponders, speculates, infers, svorks out tentatiy generali-

nmm» and tests these— that'she has contdnt. But especially, fof the inex-
penemed wnter. new content or new t

ructire. The sentences, however, are”almost without meaning. The _.

ht often results i in messiness -

. . . . ' . RT et

ter the battle she had- ‘just-won, the securijty of imposed order offered .
- Relief. And she certamly has order here. Not only does she use the poetlc

h?.. s

K

RN




before it yields to ot finds its shape—as if réady -made shapes. generate
ready-made thoughts..Grace's task has been to find her content, let’ it
find/take shape, make" the shape fit what she is stouggling to say. The
process of writing and the process of finding are -here simultaneous. The

struggle became casler. and the next two months’ work seemed to consali-"

* date het achievemerts.

We always try to work from thl students hav® written. Notln;> that the
_ poeny wys "about the old* days, especially about the holiday season,”
Susan most likely suggested “a memory piece on a Christmas that she
remgmbers as special. Why was it special? Lots of déscrlpuon." Grace
next wrote three pages ofchnldh()od Christmas me‘norles with a great deal
of vivid detail and not one-cliché, but again rather too rambling and all-

inclusive. Her next Christmas story, however (see below), set in the

. present-has detail. and a beginning, a middle, and a “conclusion that not

" only draws together what has come before bit also brm;,s it to a new
level of understandln;> and 4 new levcl of abstrdctu)n

My Christmas Story ~

Its Joys and its Sorrows

Christmas in my family was always filled with g,fee.
And as for me. when [ grew up, 1 lived to see my <
- ,mother s eyes light up with surprise just as she had r‘mde
" mine light up, when [ was a young child. o
. l.would turn the shopping centers up side to
- down. to find just one little thing 1 knew my -
mother. wanted, but didn't eXpect to get. -« .
I would do anything to make her happy Y
because she was my very best friend, and 1 wanted
-her to knowit,’and feelit. - _ "
- I 'was the year of 1956 just twenty one
years ago: she wanted a toast master, so |
felt she myst have the best money could buy.
on Décember 21 dbout 3:30 or 4 0'¢locK in the
after noon, 1 took iy daughter was five months
old at the time’ along with my two nieces who

j were age two and four years old to my mothes's

to keep while my gister & 1 Christmas shop. : ¢
I remember my mother looked very tired, but v :
she never complained. After shopping my sister
went by my mother's to pick the childrens up,
.therefore 1 didn't see my m(Jher again.

‘On the following morning | tried a number
of times to reach my mother by phone, but 1 ' 1 '
decided she had gone Chnstmas shoppmg since

. 'N 12
o . .’ "

tr
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© my attempts was to no aviil, ' P
' Agam along with my sister I went shoppmg Ty
* *\* we'came home about 6 o ‘clock” tired and very low, « "«
-, in spirit. My/mece who was baby’ snttlng forus . .
* ranout us "Oh where have you guys been? dont "« L
a you know your mother is dead? “Pleds¢ for-heaven . e
) sake weare 1o tired, and sick in side to hear o Tt
]okes suddenly she ran in side crying...we L ey

‘" knew with out a doubt then thatitwas truet. <o

s ., My mot r.dead.,'

L wept into complete shock: Iwas unpble Co e

" for me Chrlstmds became a thing of the past.
- When any one talk I was unable to retain any 3
“part of their conve,rsatlon When | begmﬂo : v

me, and my mother he was very concernéd.
m‘: sat down and talked with me at great

toggsher and face facts. I knéw my mother would.
.want me to go on living. And how wrong it would
* be for me to inflect my selfish emotions upon.
. my young daughter. who after twenty one years_
is now my best friend just as my motheg was.
Christmas wnll never be the same. but again
. there is - T ' -0
glee, : ' o . '
Joy. . 7 ' ‘ e
! and Happiness '
In the fiest fmlshed piece of the next seméster, “Why I Returned to
School Grace seems to integrate a new-competence as she talks about
gaining confidence. She no longer is victim to that f]ood of thoughts that

* that describes. rcflects. interprets. analyzes, antfeif qtes‘ it also moves

-“W hy | Returnfd to School”

Rcturnmg to scho‘ol was an enormous step _ ,
“for me. ' _ . g
I ve never clasmfued’myself us a brain, s .
v but wi&en I entered Junior High | was.doing OK, x .
It was when my father decided to sell his - ' o
farm, and move to a brand new community, which ©~ = »

~ T s

,lunth [t was then I began to pull my self - c

‘never let her get near saying anything. This is a fluy m piece of writing

cusnly among levels of abstractions, and that keeps ity focus clear. I

0 ur fac 'facts My whole World had fallon ,apart. g - S

ﬁ/ . relise what was happjnging to me, called my B SN
c Doctor, and knowing the relauonshlp between' ‘ : o =

Y




=50 caused 4 sligh delay in getting settled in school
L -~ that semester. And-béfore. the semggter endeg;
I had a very damaging, experie¢nce with my te,acher
¢ ltwas an independent school, and every R

. "body, but‘every body in that school was related - cr .

m one way-or another. the school was'‘awned, ™
o+ and operated by=une famliy. and we (meaning. my
- btothers and sisters), were complete outsxders. ) ."_'
", - Twas sbﬁrdld of n(y tcadhqr felt llke G
e .+ alittle motse! her‘fdce looked ike"an orang,e St
Wt peeling, and she had one glass gye, dud T was ™ 0
-+ - - ‘neger sure if she was 1ook|ng at me or'sqme one .
"" .. 'Ql S - S . . T
! L e All ddy long she sat there wnth a hdll’ pm . - - '
¥ a - through her skirt s&\\tchmb dnd that-glass eye '
e ' stdrmg at what no one knew o O
¢« .+ If Lask her to explain something, to.meXhe
o " would'expose me to the class, and find some way -
. to embarrass me. | remember going up to her desk
dskmg, her to explain a snmple math problem. and
. - it was simple. Never the less I didn’t under stan
' ..1t. She waited until the next day, and presenfed
. ~ my problefn to the whole class. -
o L every one laughted so hard it made me feel llke

.+ - ldidn’t have the dblllty to func\mn like the i - S\ .

s s

. " ;

other members of the class ,

Meny timés 1 have enrolled in classes, and
_because “Thave a (.omplex about going to school ..
"1 always drop: out, :

[ made my dlsecmlon to return to school
after over hearing an instructor informing her = |
studants on how one can'be effected by an o ¢
¢ " a emotlondl on-set that occure,in ¢arly school

- years I kept thmkmg about that conversation,

. - and remembering the eXperience with my teacher.
~ " ‘eventually Ligot enough courage to “discuss- my -
v proble.with her. I really Laid it on the line,>., .- y
and left no stones udturned. ,
I am now looking for a solution to my 7
- problm. I-told her I had a very bad complex, .

o and the meny times | attempted to take classes, RV

~ and drop out. the formular she gave me seems
v, 7 Tto work quiterwell. she adviced me to take one
s class, and no matter tough it get stick to it

v and dont drop out once “she said you complete
: . . R o e : o .

Y

t %

’

¢ . ) . . - . . . <,
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. ., M . h . ¢ o ‘
© e ta class you ‘will have accomplish an astablishment ? o
. * of self satifing condivence in your self." o o
" ‘The formular that instguctor gave me seem o .
' to really work for me, because in pertisipating . e, ]
in this ¢lass, and several other classes.an” ., o

. entire'new avenue of t‘h_ou'gh‘ts have opeti for me.
T, «} Now T have.courage, spunrk-and guts.” - S
' -+ | anvupwird bound. R R -

‘ . e N : - : . ~ .
Close scrutiny of, Grace's w tk during the semester reveals that .not
. only ‘essyy dnd paragraph structure” began - emerge’as_she'achieved
U flue‘néywbm-..sentenge.s(ruc!u'ﬁ: as_welk Initiafly, cheft'x/sedkfew coor-
-+ ' dinating conjunctions_and did not subordi; ale; sentences “were- often

thought fragments. punctuation was omitted. For instance: “At this point ~:.

I feel I am wedged between the rock and the hard place I will be leaving

: .the~c'lass #he first week in Oct my Yaughter and my-self will tour Israel .
four fourteen. days. | am very exgited ‘about my le
prodching 1 am looking fordward to touring the Hol ,

. The first Christmas story, however, includes sentences such-as the
f()ll()\i;.ing:_ S IR S B :

- -

My mother raised chicken and guines for laying - -
eggs to sell and she wouldthave boxes and boxes - ‘ ,
~and boxes of eggs she kept at a moderdte tem- : o
g perature so they, would keep fresh yet not freeze. o
L About the end of November or the beginning of
' ‘December when the price of eggs would go up, my
-mother would take the eggs into town'and sell ()
them. This is how’she made her money, to pay
.- SuntaClaus. . R

v

LI

-

And here are th; concluding setitenc‘es of the two Christmas writings: ©

/lShe told me|l did not have to-get anything { VR
. - © did’t wapt to prove anything to my friends be- -
r cause if L had to do that they werent my friends -
L anyway they were only little busy bodys. -
' ’

. And hew wrong it would be for.me to inflictmy N . \ ' _.

selfish-emotions upon my young daughtef who - .
- aftér tiwenty‘pne years is now my best friend
.- just as my mother-was, "~ : ot

. . . . T K I
" v [ Lo TR
\_ The structure befame more complex, the paragraphs became visible,
and ‘the whole piece became less a pastiche and .more a. controlled,
' < Vo . - Y S

p time is rapitly ap-! -
y Land.” -~ - . .



S i85 vahd acceptable, worth saymg Sometrmgs it is only trust in that flrst
* audience’ that lets the mexperneneed ertel’ in: turn,\begm to trust the
valtdlty of that inner voice. .

.- . - ‘.

Do e e ey T
. ; . . N ) . i . K .
.~'l - - ‘ . . - . . L. , .

= . Doretha helped shaw us'this truth And she showed us ag,am how com- P
SREE plex structures often emerge once studerits begin to® Write fluently x cot
S Dorethu, also a student ifLour- Thursday night class, was so shy in the ..
- ~he5mnmg that it was hard’ to, hear wlldg she said; her eyes were Qsually . . , o
KN down and'she uSed , hard- ledd' pencnl that was dnffncullto read. Asked '« .
- . What she toped to aCCompllsh at the Writig Center, she wrote, “To
m)prould my writting ability and spelling 1 really needed \lots help spelling
“and writting ably to write l should know to spell good. But I have so much
. problems with spelling.” : :
v - She did not seem to have the notio of wrltten sentence and paragr,tph '
s{ructure that Grage had brought with IZer(cf p.3). Dorétha’s first wrltmgs '
were often veryJumbled with wide gaps between ideas, between sentences, :

somettmes w’iyn’n ser)tcnces Fluency seemed far off. H,ere 15 her very
flrst wntm;,t . RS

e 3 B : . '
. . . - . - B ‘, .
, . . * a L ) 7 N
-0 . - 3 AR
T : .. : ’ - :

S Sept 14,1977 " I

D S Doretha lnke very much to readed more ’
o , about other people way of Ilvmg, in there
countries. Because as. child grown-up up. 1 7 i :
‘Love to readed and studies geograph class. = T
" Because [ felt that 1 did very good in my K B '
 * geograph class. Because I kngw that the place ' AP ,
that [ have read about .1 would problemly never - . : T
visit them. In one of my famlies Life class s . ' R -
I roally learned great/deal more about children's -
-education systems. That what I really felted In
Love with. as child growting living in mixed
nefghborhood 1 think that what really’ brought e
‘my interest in othgr peoples. | would like . _ o "
o very much to bedome probation office. Because , o
- I understand children’ts really well. Because _ ' S .
, 8rown-up up bring shy I felt Like I did more : oL
* harm. did good to-my sell‘~ir1 the education leave AR '

bhe next wrote a long detailed piece about a’ ehlldhood friend, Mary,
“another about a high-school friend, Sherla, and then on dbout her recent

. work at Howard Junior ngh School BT o .. il -
T o EEURREET v A . L ’
. . T > I . D
N 21 . |

<




o is-valid, acceptable, woith saying. So'metiin_qs it is only frust in that first
- audience’ that lets thej-inexpérienced\w,ritel'. in-tum,\begin_t_o trust the

validity of that inner voice., .~ = : - .
< . Doretha helped shaw us:.this truth. And she showed us ggain how com- ", L
L plex structurés often emerge once studerits begin to* Write fluently, " - T .
* .. -+ Doretha, ulso a student ity our- Thursday night class, was so shy in the ..
T beginning that it was hard to_hear whag she ‘said; her eyes were usually . . Ay Y
-4« down, and'she used a, hard-lead’ pencil that was difficulfto reatl. Asked v .
S . What sh'c,'h(;ped to ‘accomplish at the Writifg Center, she wrote, “To
" imprould my writting ability and spelling 1 really needed \lots help spelling
* and writting ably to write 1 should know to spell good. But I have so imich -
problems with spefling.” e : ST
¥+ She did not seem to have ghe notion,of written sentence and paragraph =~ - - ,
. slructure that Grage had brought withRer (cf. p.3). Dorétha's first writings - .~ - °
were often very jumbled. with wide gaps betweén ideas. between sentences, - .
.. sometimes wishi‘h sentences. Fluency seemed far off. Here is her very
first wiitings s o L ) S
T . Septl4. 1977
L L Dureth‘a like very mﬁch to readed more .
i about other peoplé way of living in thére .
countries. Because as child grown-up up. 1 ) , .
Love to readed and studies geograph class. - .
. " Because I felt that I did very good in my, aE B '
' geograph class. Because I kngw that the place ' o ,
that I have read about 1 would. problemly never : : P
visit them. In one of my famlies Life class s _ . ~
I roully learned great/deal more about children's -
- education systems. That what I really felted In
- Love with. as child growting living in mixed - -
" nefghborhood | think that what really brought . .
_.my intefest in other peoples. | would like - S "
. very much to bejome probation office. Because |, T
- L understand children'ts reatly well. Because _ : S
grown-up up bring shy ! felt Like I did more : L
* harmi. did good to'my self'in the ed_ucation. leave - o ' .

She hcxi‘ wrote a long, detailed piece about a’ childhood friend, Mafy.
- another about a highschool friend, Sheila, and then on&abput he'r recent

- work at Howard Junior High Schgol_. T o > B o
o te ,. ,.'-; . '- ) . ﬂ‘l P < . ’ . v ’ :




« S 'OcE--12,197_7 .
o 1 m]oyed myself working wnth the bhy's'and'girls. '
" " 'This give me opportunity to understand girls, and,
. © boys behawor Problems growning up. Problems. -, -
""" that thay are having relative with school problems. ' -
<~ - _.-Just thing Schoof in-the are that is more important
' , to function ever day Of life. In the area Language, "
. develdpment mathematics readmg. and wrlttmg
~,~. - development.
R I know that I have these problams In those. are.
B .1 do not.want my chlldren to 8row up. with thls
S .. type of handlcaps .
L el T!{dt wen | decide to come back to schoo] to
g \ " " over come my handicaps. Where | would be able to .
.- help"ny childern’ts grow-up;ntelllgence y

LA Workmg as campus: superwsor give time to be _
b o with my family. Give mie t opportunety.to - .
SR hdve time to fixed breakfast for. my son and =~ :
_ to'enjoy him beforeshe goes to school. The
- " .. hour is just wonderful give me opportune help
#my son with hes homework
Spent time talking together as famlly what he
~Tearn at'school also give me a go back to
school, Learn to help my-self, and my family:; .
. The main reason that I Love my job is because
» v . imjoyed working. with the students. gives me
o oppartune to be home with my family.

.y, . ’

*»

Conve_,rsation between-Doretha and Teta (her tutor) was almos always -

. about whay Doretha was saying or trying to say, getting ento papdr what .

. . -wys left in her hedd “You wrote so, fast,” Tetg would say, “becaudg. you
o : werethmkmg so fast that sometlmesyou left out important words. So Wat

_ did you-intend to say here?" Or, “All of us who try to {urite leave oUW

i’ words. sometimes. Now 1 just réally don't understand this: How can we’

Y. say it so it will be clearer?” They spent most of their tite reading-aloud .

and rereading. spelling* words Doretha had “skipped -or stumbled. over *

AN 1Y

-(words such as “family,” “opportunity”), occasionally correcting usage
or-dealing with such matters as quotation marks and dpostrophes. but

. .chiefly filling in.conneggions: words, syllables. Thg emphasis was on.cor-

.« recting, and Doretha often rewrote a first draft. At first, Teta réad to.
Doretha while both looked 4t fhe page. E'ventudlly Doretha began to read

to Teta, dnd byt then she often recognized her own mistakes or omissions,

', *_ and: would stop. and say ‘1 left out a word ‘here" or How do you spéll

R VA _ _

heavy C »
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' Gaps n()twithstandi,ng-. Doretha so’on"revea_led natural powers of obser-
~vation and understanding. Much of her- wrifing was abodt her seven-year-
old’ son, Savori, and-about- her own problems .in adequately expressing
her ideas. Although her progress this first sémester. was labored and her -
attendance sporadic_because of transportation and child care problems, .
it doesseem that as she herself began to trust the autho ity of her own - :
thoughts. she also began tq write, more fully. more specifically, almost
more loudly. ot B e T
4 . : . o . - . :

e : : e

Now. 4,.1977 .
~ Ilike very much to observe myéson. while = S
he studies hes school work'is watching televisiod '
or just playing. This would give me a charice
to study he’behavior patterns: Fanvinerested
. at the different ways his body changes when
- = Savori is studing. His body turns and twists
« constantly. Then all at once he will jump up
and run over tp me, saying. "Mo#. can | have :
¢~ 7 someice cream and glass of milk?” Then Savori v
' will walked away laughing to him self-or just
‘smiling. Then he will reply “Thank you Mom...."" . - . "

. e . .
\ . K r) B .

oo T T Nov 1601977 T e o T e

. ) . ) , .- L [ e
1 cannot remember the exact day when Savori o { SR

' father asked me. if could Saoxi haveThese . L
N - playing cards that is t"v_er hes hdme. - . . -7

~ 1 thoughtebout it for swys;- S
- Before retured hes answeawFHe veason that - S .
. I throughit about it Tirst, Fihfoughtitwill { J‘A :
~ be a bad image for Savori,Or give him bad™ SRR :
influence toward gambling. But those cards. . ]
turi out to be excelend edueation tools and ~ %~ - -
trainning equipmen's for Savori. IR

c

S . . P T '
. + Tolearn. for esample given Savori , L

OppoLtunity to learn to' recognize numbers. \P o
- Also d_e'velop hi$ mind toward ¢ centration. Co.
¢ .. In the games that Savori and | plays. Savori '
will be involved learning how to add and Su_btracti
numbers. Savoriwill be thinking how nuch fun
—— . L c e 1
\ \fk - its” to to be playing with these cards.-He : i
( - want know that heslearnir’g math, .
i . L o » . . . [4 . -t
RS ) . - L . . - . ] . Lo . -

"

|
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-

' Jan-4 19'77
- 1 were at home in the kltchen part of the house

: -+ o setting at the kitchen table.... I saidto¢ - . S

S T myselfl don t want Savori to fanlt inLife.* . . .. .

o Because I want himto g g,rown‘p be successful . - o

_ persen in Life: 1 want him to be proud of him

. o self. Because don’t want him to have problams

' ; . thatl dn havmg> In‘School. Pe(sonly I fewl . . _ _

_that I an force deon tq.hat‘d He would set P B
there at and say to me You allwq.y pl&lﬁng on’ me ' :

. -and starf crying. Then I'will féel tny-self

. gefing veYy mad * my-sélf. Because don’t’

« - want him to be like me having all the problams. -

- Then [ will explan to him that peoples make fun
“of peoples who are fiot smart. Then 1 will _
reply you can stop working. go watch your ' e L

' plctures For working so hard you can have some o

TN .. lice cream or chocolate milk to drmk e L

: S - . . \},‘ . >
-1 lmludc the next two pieces, not because they illustrate any. marked
‘improvement, but heuuse they show such insight into the wmm;> process

S—

.

- e

S R (% 1) 1977
~Tam fcelmg, very sad about my wrntmg
Becuuse | really want to learn how to become.

‘ _ - good wrltc,r I am very shamed of my writting _

.1 . "« because I am constantly leaving out words apd S !
‘7Y 0 also miss spelling.... One of the big probfam - -

o ~is that [ get very nerveless went: T an writting.

\ . - But you know or | an going to be telling my- self

"\ try more to relax. I will not make as many mis

s tdkes in-my wrmng :

% Jan. 18,1978 -
..But'T refuse to give up. I know [ have
_ch‘mg, some of my daily program to continue
improying. my-self throug,h‘ writing and reading.
I am reading more and also writing more. | can
 see the change in my writing and reading. Its -
- also helping me with my spelling for example -
-in my. crimjnalogy class. Before it were very
hard on me to reading my own writing mg@erials.
. But now in my criminalogy class. I an = #
able to take better writing notes also I find J

LY e T e

.




z ading over my writing materials morey - . <. v
ore21 am also trainning my self not _ : g

to rush myself when | am writing; try more to A e
reflect on my ideas, - EE Lt L
. o : L. RS AR . ;(. e,

- On her entry sheet ‘the next semester, Doretha“wrote, *1 want to ac-

complish to be able to set down and:write a good english-papers without

leaving out lots of words.” She and Teta read aloud:together, now alsp .

- paying attention to sentence anl*paragrdph breaks, using Doretha'¥ voice
“as & gauge. The natural breaks were often there, so Teta Would ask, "Do
-you-think this is a different idea or a' different subject? IS your mother.

doing something different here?” Then; “If you think it's different, skipr

a line _uhd_ indent. Now that’s a sign that lets your reader, know you're’

shifting.” Doretha caught on'to the idea wijthin one ey thg, although it
tdok her considerably longer to apply it successfully. I
. Following is the initial draft of the first paper she wrote the. second

-

semester:” - o - . '
. L ‘\.;v . o . . *
~ Tonight [ am going to write about my mother. -~
1 ¢an remember her »»{pen child growing up. | was _
- 6to thefoldest child outof 9 childfent: In ' \

Pittsburg.-Califorriia where 1 grew up. The type
of whether in Pittsbylyg. 1§ very wind and cold.
When i} r_ainiﬁ_,Pit_tsbgrg it cains very hard type . . -
of rair. | cou 'regpember that gur mother would B

+ owalkto. , & 7 . o

* Met usat scho with‘ne{épapér hats that she

' and my two twins sister and brother.”

had made for m _

_* . 4Also carring cofit in a hand. Qur mother had to
. fight her way throw the heavy rain also large

passing trucksAThat came M. the freeway:

Because of the Jain we_could not used the field

to gb to schoof. Because of the mud. Our mother
~ would tell us gat to be very.carefull going to

school. Becadge we had to face the large trucks.

. that ¢ame outlhe freeway. N
My sister€elestine, Ernestine. and Scipio,went
to school togethér. When we would see the.Large -
trucks, we would all stop. together. Where we

.* eould support each other and kept owr balance:

. Because of haveny rains and wind:sometime
. the force would move our snfall bodiés. After we

.- reached home, all INf us would used the back -

.- dogr to the home. Becduse ther¢ wete no sidewalk,
" we'hadto keept in our mind. how our mother. Had

R T




~ taught us how jo walk down the mud street. . L

. _ Without bring in to the house. All four §{ us L
' ° . ‘would stand on the back porch and take-offour - . - £

that our mother made ta keept us from brmbmg o
— % inour weat gloths intd the house.” * .’ - o
. . Our mother would hdve us a change of cloths .
Ctowear. L. :
v .. Mother would have some hot chocolate on the AN
-+ -stové and sandwichs on tables. e e
. T'eould remember how good hot chocolate tasted.
- We would drink sorhe time two three cup hot =
“chocolate also sandwichs, After we complete
. eating sandwichs, drinking chocolate; M§ther -
Y would tell-one of the oldest childrint help us T
Z © ¢ with-our home work. Then'she would tell s~~~ &
EO going and clean-up our bedroom and pick up p.,tpers o .
B . . outside. After doing what.Mothér had said. we
< " .yould set down on the porch. a wdit for the
h Lst of our brothers$ and sister’s to come. We
could see the School bus from the porch. _
Because we were glade to see them..Mother =
" would give all us a kiss ask us whdt we dld in

T Schegh . ~7ﬂ fe~'

~ The periods are otten in the .wrong.place; so are some of the pdray,rdph

: . starts, But startmg, Mth “The type of whether in Pittsburg” (line_four),

: S}' . Doretha has most of the words, ideas, dnd syliables.on. the paper She i .
%= - also writing complex sefitences. however m-txpunctuatg,dv The -error now
SISO Imu,qr structural: it is mechanical. She needs to learn not to interrupt
" her own . thoug,hts to hear her owh phrdsmb {6 become more familiar

with the fumuon of the newly learned period and comm. Bul her initially

~ . disconnected’ word groups have by now become sentence patterns, 4d

_ these ‘she seems to have taught herself.* ST .
* » \Aftcr a puper .about her brother and. fdther—whrch wfas pdray,raphed-‘.'; .
“ came this: T S - RSO e
» | Nonhanp Lo R
. As a (,hlld growing up I m]oyed watehmg, o
e o My mother fmm;D breakfast or cleaning up the -
"« house.’ e . _ :

é

*Such learning is probably no more (and no Jess)-than.the learner’s bringing to usg in her
. -writing structures that she had gradually learned unawares. Why this began to happen,
_ © + finally. for Dgrettia is a central question, but one much Iarger than the scope of these pages.
. ' . : e.support she felt to write what she had to say and the assurunce thdt wrltmg i8,to be tead
1‘3 a live reader) undoubtedly helped T ’ :

+  clothes. and hangle them on the cloths ling ~ . T e




) thmk lwas about 9 or 10 years old when _ "".'s o - oL

N ﬁomethmb happened our mother. All at once she - .~ .«

' e hecame very siclk, very wedk in both of her legs. . ... .~ '
E My ftlther believe it was due to the.way she |

s ,.‘_;'- . had'been ‘balancing her meals. HY explgmed Yo

her that pork was the cause ob.her con 1t|on, ' .. R .
Ny My father did not want us to merition oud®fother. - .° .. * -
" condition because he felt thag he would really -
“upselher even more. Dad explained to us that " . _
T we should go along with our daily \ctivities. S
SRS Y S*Dontt worry,your Motl;er‘ gl : i
O P Try to extra good children.” he said. , - _ .o
- o - As I can remember this start wjlen my two sister’s - ' '
" and one_brother weré In high School. Linda and L S
B Brutdi were |h Jumor high School,  * o _ B
St . Naturg Celestine, Ernestine dnd myself were _ .
- T i Elementdry School - I
' ... What happened to our Mother all 4t once? "
=o't ¢ Hereleg became paralyzed. My sister’s.and ‘
o v - brother never did seé or hear our Mother cry or S .,
' L u)mpldm about her condition gr feel sorry for . B E
-~ Tv. ', hersell. ‘ - '
. : ' | would stand there in. the kitchen with my .
. : thumb in my mouth, watching my Mothet drat, her .
- body through the kitchen frying dinner. Pulling
and-pushing her self fmallfmdke it standing
,on.her knees to ‘cook wishing dishes. Oug
Mother went on with her daily aotwe washmb. _
+or [roning our clothes, . A - ]
3 * “Our father explained-to us. Let you re ﬁ _
Mother work ‘as she.did before because it makes ' B ¥
her to‘feej like.she is still gn important =~ T e
. member in the farwly she is sull a4 woman; and < .
L a motheF"'_T_~ :
S ‘1 can remember my-self lookmb at our Mother
L _"_ 4 " with tear inmy eye,‘ saymg God pledse help my
: - ‘MotheT to get better, " "
. " ldon’t remember how long it took our mothd’ Ld -, s e
T togetbetter - ’ . -
e s personlly feel'that my Mother got better R T

e - T because., RS : \/ )
"+ .-, " Wein the family madle her feel 1mpbrtant ¢

. 2 to hegself and us. We did not muke Aer feel 4

- like she'was a handrcapped person And blessmg . / s

* Ty omGod, I
'V! . . I . 8 ' ’ ¥

N
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If we overlook the misspellings and mispu'n'ctudtions and the occasional ..
-omitted word or connective, we see a piece of writing that has a.clear
“theme, sticks to it, develops it with telling details and in a strong voice.

" We alsd find complexity of thought and sentence. Tdke. for exan’lple the. .»

followmg, oy , L _ _
. * . . . ¥ . . R

I would stand thére in the kitchen with- my thumb in my
mquth. watcKing my Mother drag her bod %' throug,b the kitchen

frying dinner, pulling and pushing herself, lly. make it stdndm;:,
-on herknees to eook [dndl washing dishes

hY . . N ; b

and the sentence itself is a model of Chrlstensen’§ generative structure.*

Her umeluxmn.

. I personally'-feel that my mothergot .~ *
' better because we in the family made her feel
imiportant to herself and us. We did not make,
her feel like gshe was a handicappéd person. - -,
And [beeause of a] blessing from God. .

is porhaps not nege&sary for the effect of this piece; Dorethd has mdndged
to show so vividly that she now need not comment to make her point. But
‘these u»n&udmz. sentences ire necessary for Dofelha, the emerging
writer. because she here takgs the memory she “has just descriked so
effectively to a néw level ol"’fsﬂecuon'a new level of abstrdetlon a new
distance. _ o

L4
\ . \ . d

~

« This is a ;,mnt step from ‘her first writings. She top has a*way yet to go—
not only immechanics, but (similar to Grace) in belng, able - to write as
strongly outside of her own context. By this I meap, that if Doretha” were
gwe a topic or idea that did not evolve ndturally from her own experience

—(whether this is a memory or an mtelle.eturdl experience), she would, 1
“suspect, find it much more dﬂ{lcult to bring her own experience to bear
on it, to "make it her own™ by seeing how it fits ‘into .what she dlreddy
knows or how it tests what. sh.e dlreddy knows. -

\ Ve'rbs create myq,ery phrdses are movin;,ly vivid (“s.tclnding> s on her knees”), |

‘\-.
t N

But that:is, in. a way, the point of these pages. Doretha doesn t yet know '

- what she knows or that she knpws. By encouraging the inexperienced

‘ ' wnter to wrm’ more, and with appropriate response from a trusted reader,
" we are ‘encouraging the emerging writer to discover net only ‘what he/she
‘has to say.’ bu},also to discover that he/she has more ways of sﬁymg. and

~ thinking about things than we knew or suspected.
Experlenee in the doing Iedds to eompetence eompetenee Ie.ads to

Ncw York Hnrpcr & Rowi 1967.". - _ i
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confidence, and this prdg Ysion becomes-the base for further work. We S
are gshowing the inexperienced writer-not how to construct a sentence ora -
tiesis, but that he/she does, indeed, construct sentences and theses. -

‘When it rains in,Pitt.sjh(i.i"g'.*it rains a very hard type of rain. I can temem-
er that our Mother would walk to meet us at school with newspaper hats
that she had made for-me and my. two twin sisters and brothet” or “The | C e
men in Israél portrait aggressiveness while the women séem more reserved
* and maintain traditian”). The question at this point "is< not “What is a
sentence (or verb, or.fragment, ot topic sentence, or thesié)‘.’"~except' as-
o an appropriatg;fasidc to deseribe or name wlhiat is there. The point is to
create or generate the context that permits sentences to emerge. Sentences -
do not ‘emerge when divorced from meaning and need—éﬁhe need to .
convey to sameone else, the need to make sense for oneself. And since’
* .most inexperienced writers often do not know that they have anything
*worth saying to begin with, a reader/tutor/teacher must know how to ask
) ©_questions meant to elicit from the writer what he/she has to"say, what
- .. needs.ito be clarified, what is worth telling (How are Israeli men different
s from the women? How was goigg to g¢hool different for you thun it is for
- Savori?), Then, when words'and sentences that carry the new writer’s .
, - meaning emerge. this increased egse often frees conplexity—both, of
thought and of structure—so that Grace can now say on paper thoughts
-a$ complex as these: “And how. wrong it would be for. me to inflict my
selfish emotions upon my young daughter, who after twenty one years is
now my hest friend just as my mother, was.” What needs “te: ching” finally :
becomes clear. At this poilit, what students don't know and n ed to know, - ¢
‘may be donventions— where to put. capitgls, the use of the apdstrophe, '
.word endings: Now instruction takes place within the context of the stu- -
" dent’s writing: the need creates the opportunity.., . - :
When and how to teach grammar is. another quéstion. We all know-how . <
very useful and time-saving it is to share the basic vocabulary that describes‘ '
how language works, to know abour such things-as verbs and subjects and
~ their rel'a'ti(;nships. A‘nd although if has been pretty well e_stiﬂlished that
this’kind of knowledgé doesn't actyally help the writing process, it provides -
a use’ful”ﬂistan'gc. a way to talk about writing: it leads to editorial control. * “
If a student comes equipped with rules and vocabulary, and is edger to
test these-or get what hé_/she is writing “just right.” fine. A géod rule of .
. thumb’is to start where < student is. But grammar instruction shouldn’t .
be confysed with writing instructionsThe appeal is to two differént modes  +.
"~ of thought. At this point, Doretha does not need form to generate content g
or'.m?:zming. Given the.real limitdtions of time, to interrupt her momentum St
~* now with formal grammar instruction would shift the focus from fluency L
(what you want to .\say) to correctness (how you should e saying i), woulds ., = ¢
’,- - be teaching the editor before the composer has emerged. . - .
‘ Yet most of the time Doretha and Teta had to work together, they spent '
of-correcting. What seems to be a paradex here, really isn’t. Teta's: rst

+




response to Doretha's writing was always to the content. But since the -

page was sufficiently jumbled that Doretha herself could not ‘read back
or interpret whaf she had, written, it made it harder to go on or to reflect
an what she had just tlescnhul To achiéve fluency was to unjumble what

was on the paper, so Teta and Doretha worked on reading and re-reading, -

filling in letters, syllables, words, details, finding sentence endings,
marking misspelled words, making spelling lists. Mastering mechfinics can

Jbe d pleasurhble sign of progress, both for studeat and teacher. What

made all that fruitful was a sharéd basic assumption—shared by all three

# of us, and by everyong else in that room— that the editing and correcting

— M

and-“teaching™ were in the service of fluendy, of makmg, what Doretha.
‘wanted to siy clearer, casier for her. ¢ " a

I think we like to assume that thig is alway$ the case when we teach
“skills.* or even patterns, but it isn't.-Skill teaching and practice seem to
take on an independent life of their own, often far, far. away from wriing
to say_something. Thus, for moxperlcnced wrlters WIiting usually meéans
getung it right, with®nho notion of what that™it” refers to. Put differently, -

~inexpericheed writers assume writing to be g 1,00(1 when it's correct, regard-

’

less of”what insight, understanding,. or idea’ may be hidden - behind the
incorrectness. .

Hucey showed me this most forcefully. He also undérscored what the

-point, gs mast ofted a natural consequence of content, that fluency
generates and governs shape, In the course of twenty evenings spread over,
ten months, his writing moved from twelve lifies, usually tmparagraphed,
w’.) over forty lines, often paragraphed. Most surprising, however, was that

. his writing maxed through so many “rhcmrncdl classifications” — descrip-

L}

L]

tive, narrative, explanatory, ar;umcnmtwe—»Jllhou;,h none of these had
» been mug,hl or discussed, :

A ' “«
- o < < <
. ‘

Huey is a.thoyghtful and imelligeht man in his mid-thirties who read

very poorly and could not spell. For the first two periods, he came and sat

‘glued to the dictionary. rarely squeezing oul more than.five lines an hour. _

We then set down ground rules. He was hot to worry about misspelled
-words, a hard demand for snmwne‘who has never written becaugg of
spcllmg, (How hard it is to permit oneselfl to make'an error gave me some
clues as’to how relentlessly we teachers focus on error.) He was to make a
try at whatever word was in his head and not avoid or evade or regroup |

.

to get to a word more fpmiliar; or better still, he was to ask me, a neighbor. .

a tutor, anybody, or just skip the word. He was to avoid the dictionary, .a
‘time-consuming hunt that madé it almost impossible to keep any idea, any
-flow of thoughts gojng. In other words, his effort was to go into getting
down on paper whatever he wanted Yo say (fluency). When he fmnshcd

- - '

L

u-'Pl
work- of Grace and Doretha had been indicating— that shape, at this
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*writing, my first task was to read back to him what he had' written. After
’ “reading, and after we talked -about it as much as we could—and this was. y
. - meververy long. for when he finished. writing on the paper he was finished ‘; '
" with what he was saying—we worked on spelling and spelling principles, -
alw’ay’s. of course, using the words in his writing. . ' St '
1 think for Huey, “writing™ at first meant penmanship and orthography
only: then “writing" also began to.mean writing his ideas. At first, he was
_ inevitably pleased that someone else coulq decipﬁer his words. That _
, sonieone else could decipher his words and understand what he was saying -
seemed doubly pleasing-and probably helped connect the two meardings
of “writing,".and helped put spelling in the service of meaning. Once he
o startgd writing more or less fearlessly. he (like Doretha) was neyer at a
N A myut what to write.” =~ ° B y
¢ . None of his writing went beyond a first draft and. [ never asked for a
revision.. Time was very limited. He had a particularly difficult boss who
often made it \impossible for him to ges to class; several of his writings
. deal with that\_lroubling situation at work. He had family responsibilities.
» .- He was sick for a while. as were other members of his family. To get his
~words d()yvn on paper was becoming importani fo him, and working on
spelling took what available time there was. His writing included the
following: ' iR o

L8

R . ) . .

»

A process paper: _ l1 am a detailman, a detailman is )

' - C one how can take a old car and make - -

- it look like new. To start the job, ' r
you most degrease engine, we use a '
chenacal-call RS10 we mix it whit

solvent,and thin steam it off, then
iy , I s

- dry the engine whit a blow gun, thih

nix you paint it agd dreas it....

v

. v

A.character description: My grandfartlf worked in a sawmill 1
e ~"nevery new mg dady so my grand farth
: ) * tuck his placef He is a good pld man .
and’l love him as a son couldfove . S
" v hisfarth. He is a very releggesman* =~ . = )
' he gos to church every sunday. I can-. -, %
- remaber on sunday how we would have
to run to keep up with him, man he
" T could walk and we had to keep up’
' ' with him....

’

_ . L o T . .‘.'5';»?‘1'-7».
Thesis-development papers: The*Yankee was a good teme but the'. ‘
Lo - ' -dodgers ia’better teme, because © '
R . ‘ they had the hitter: o '
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‘A poem (although not

. Jackson is a good ball player, but ~ »
. to me he is not-worth the money they .
v o are paing him. :

-~
~

= 1 would like to talk abott Ale and
‘Spanks. I know it was a good fite,
/' " 'But Ale wanted to lose a fight so he
' can be the first hadve wate to reclame
L s . the tltold Jtime..
An explanatpry essay:  * 1 would like to tell about Chinese
' Hunar calendar. The Chinese have a~
“dirffeient horoscope than the one we
use. This year is the year-of the
horse, upon Wh)(,h 1.was born..

’

An argument:- " ' [would like to knowwhat makesa o

P _ employer thinks he can own a person
' just because that person works for .
him. It is a shame to see a man get |
huemillyadid just because the auner
thinks that because he pays him a
, - sallare he can do anything he want,
o % tothkman... .
A rebuttal: - - - It'sa bad thing wh_e;l a black man - >
' ' ’ got to steal from blacks:in order to
plive just because he can't find a job.
1 know you say that's not true, but-in
most cases for blacks it is....

¢ ! .
I like to spik that well and true, _
\and whin you can’t spik that know B

set up as a poem): .-
o t,ood for you Someone sad shete up

S v . % thy frind and have a sete Oh know my __
S - ' -frind I want to spik, because -
SN N A - «cmunocation is good for you. So”

.. v
. . . -

o o ‘tall the world about yoursdream...
e .. : . . ‘_’
‘Hnek__[ote chcrat pers'onal experience papers, including a ?frr\agve
of places seen and Jobs héld«in the army, an implied comparison Betwéen

,"Lo'lintry aid city Jiving, ah-account of a trip to Reno, and a childhood

]

-

memory piegg about. Thanksgiving. Some writings were more developed .
‘than G(hers sote were rambling o:_}’tchy but he always found a basic
form appropfig igte to the igtenition.

Mugh of Hucy’s non- writmg {me ‘was devoted to spellmg because that

. N S . . y - -".'
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‘was the obstacle that kest[him frbm-tr‘ansc}ibing what was in his head onto
i

. paper. An interesting d

erence between Huey and Grace is that Grace

~was stopped when. she -tried to. approach her material, to focus and
-select, whilé Huey was stopped from transcribing the words in 'his head

onto paper. Tlre minute Grace began, she felt flodded. Muchvof her tutor’s
function- was to help her find some way into that mass of material that
xgeemed so ready to bury( forth, and help bring that flood into more
2 ey, however, was never at a loss for shape,
_ was helping the process of transeription which,
in his.case, we caljed s?elling. ' o ' '

L4
.

> o <

- .
. [

tutors, although to fill the function of the first responsive reader is more
difficult in. a traditional'c’thsr'oom.‘But where the ratio of students to
teacher is prohibitively high, one-can show that reading means wanting to
understand (no easy task!) and students can help assume that function for
each other and so become part of the process. They often make excellent
first readers and a real audience other than the teiicher/authority is
immensely useful. It reaffirms that writing is to beread. It may- also- help
student readers becornte better writers since it's often so much easier fo.
se¢ what is missing in someone else’s than what is missing in d@ne's own.

Just beginning each dgy with-a terfi-minute writing, one which gets read

“and responded to by teacher. or- classmate(s), is useful because it leads

inexperienced writers back to their own language, their own voice, their
own experfence and thoughts, and legitimizes these: It also affirms that
writing means finding ideas and transcribing’ what the writer has to say
onto aper. What the: writer has to say is within “his/her experience,

* whether this is lived experience (memory), perceptual experience (what ']

see/hear/feel -now), reflective expgrfence (what this meant), .intellectual -~

experience (what 1 think in response ta, or what 1 think should be),-or
speculative experience (what seems possible, probable, questionable). The

- daily ten minute ‘writing, written to be shared, links the I to the “words

... on the paper. It ‘helffs establish that writing is a process, not a sudden-

miracle. : - Pl ~
In the tiew presented here, writing makes inner experience known by

translating it into words and thus Jputting it outside one’s sel!. But perhaps

even more important for stddents who have academic hopes and ambitions,

~ it makes outer ‘experience known by filtering it through tHe mind's eye .

and 1, thus letting it be known. A major obstacle for so many students.| «

teachts that when they study (from a‘lecture or a book), when they take "

* on jdeas that come from outside themselves they by-pass the' connection

to’ their own jundetstanding, as if something can be known without af

uctive knower. It's hard to think, especially about new Ydeas, in someone

e ey

< The work I-show hete is not only possible in-a Wiiting tenter with.. . -
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clse S lang,ud;,e voice; expenence Genume fluency ;,enerates and opens
access to“thought. ' o : _
his is true for more expcnenced wnters ‘as well, although then. the .
mterreldtmnshlp between what 1 call fluency and shape, the question of
) what generates what and when, is more complex. But it is especially true- .
. +  for inexperienced writers who need to be shown, more than anything else,
how td connect their own thoughts té their own words on paper. For this

" 1o happen they need readers, real and alive, who will respond to the

“what” instead of the “how." Their most frequent experience with their
occasional writing has. been a brief ]ud,g,ment usually negative. But ju(t*
ment, good or bad. correct or incorrect, is out of place here. At this poifit,
an lded 1sn't correct Xr ingorredt: it's clear or unclear. It seems important
thdt wc relinquish, if only momcnt‘mly our judlCldl red pens$ and become

‘ (uestion askers, that we teach our students to become. question askers for .. . .

«~ each other’and- for themselves, and so relate” the wrmng, process to the
¢ progess of discovery. , B
Most inexperieng -ed writers cannot compose and edit at the same time.
The editor tlater e devil's advocate) stands betwéen the piece- of paper”
and an audience: as need arises. sometimes immediately, we may teach the:
- emerging editor. But the respopsive teacher/reader should fll'S‘ stand on
the writer's side. work with the emerging composer, ‘the ‘emerging inquirer.
“To teach the editor his trade before the composer has emerged with any
kind of assurance or authority is to confuse the product with the process.

.
B
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